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of College and University Housing Officers 
International (ACUHO-I).
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After the last recognition banquet ends and the last SUV is loaded, 
there is a sense of calm that falls over our campuses as the academic year 
winds down into summer. Contrary to what many believe, we know that 
not only do we not get the summers off. Rather, summer is often our busiest 
time in student affairs and residence life, as we lay the groundwork for the 
upcoming year. It’s our opportunity to innovate and create, dreaming big. 
The slower pace often allows for more meaningful interactions and more 
dedicated time to long-term projects. And so the end is a beginning of sorts 
— a beginning as you spring forward. 

This issue of Trends is full of ideas for springing forward. The Health 
and Wellness Committee shares tips for creating a well-balanced exercise 
program, helping us all build healthy habits during this time. Why not use 
the summer for enhanced learning and growth? The Professional Develop-
ment committee provides an assessment tool for professional development 

to help you plan where you want to grow in the coming year. Or maybe you’re thinking more long term about your 
next steps, whether in or out of residence life. 

As an association, we’re springing forward too — the association’s revised by-laws will be up for an approval 
vote soon, putting into place procedures and policies that support our actual practice. And if you haven’t been to 
our website lately (http://www.glacuho.org), I encourage you to visit and see the new iteration of our online home. 
Spend some time creating your profile and explore — there are many ways to engage on the new site, including 
groups and discussion threads. 

As we move into summer, nominations for GLACUHO board positions will be open beginning July 1. I en-
courage all of you to consider how you can help the association continue to spring forward and welcome conversa-
tion about roles you are considering. We’ll be seeking nominations for the following positions:
Elected Positions
• President-Elect
• Treasurer
• Indiana State Delegate
• Ohio State Delegate 
Appointed Positions
• Technology Coordinator
• Exhibitor Liaison
• Inclusion and Equity Committee Chair
• Student Learning Committee Chair
• Professional Foundations Committee Chair
• Programming and Development Assistant Chair
Please feel free to contact me or any other member of the GLACUHO Board of Directors if you have questions 
about these roles, and more information will be distributed later this summer.
Enjoy the peace or slower pace on your campuses — may you find this time to be restorative and productive. 

Stacy
Stacy Oliver-Sikorski
President

From the President 

http://www.glacuho.org
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New Website Launched
BY ERIC MUSSELMAN  |  TECHNOLOGY COORDINATOR

It’s live!  We are excited to have 
officially rolled out the new GLACUHO 
website to our members. The new site has 
been under development since Novem-
ber, and I have been working hard behind 
the scenes to set up the new site’s struc-
ture and membership database, migrate 
much of the content from the old site, 
and develop new content and features. 

If you are new to the site, I would 
like to highlight a few of the great new 
features and encourage you to explore 
everything the new site has to offer.

First, we are encouraging everyone 
in the GLACUHO region to set up an 
account on our website. This will add you 
to our new, more robust membership 
database and allow you to network with 
other professionals in the region. When 
you join, you’ll complete a member 
profile which includes some information 
about your professional experience, your 
responsibilities and functional area, and 

your contact information. After you set up your profile, you will also be able to upload a head-shot photo.
The Groups feature of the website allows you to join an interactive group based on your location or interests.  

All professionals will be added to their respective state group when they join, but we also have groups set up for 
committee members to join and interact within their committees.

One of the most exciting new features on the website is the Discussion Forums feature, available under the 
Resources menu. The discussion forums are a place where members across the region can engage in conversation 
related to a wide variety of topics. Looking for information on how other institutions are handling a problem? Want 
to talk about the latest trends in the field?  Looking to engage with others who attended that GLACUHO webinar 
with you on a certain topic?  The Discussion Forums are just the place to facilitate this interaction.

The new and improved Job Postings feature is also live, just in time for job search season. Whether you are a 
candidate looking for positions in the region, or an employer recruiting for your institution, check out the GLA-
CUHO Job Postings. It’s completely free.

These are just a few of the features that the site offers. Over the coming months, I will be working on launching 
other new features. For example, the new integrated Conference Registration System on the new site is being set up 
right now, and will be available later this summer in time for registration to open for the 2014 Annual Conference. 
If you have any feedback, ideas, suggestions, or questions, please feel free to reach out to me at technology@glacuho.
org.

mailto:technology%40glacuho.org?subject=
mailto:technology%40glacuho.org?subject=
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Finding Your Institutional Fit

There is a saying that the older you get, the 
wiser you get.  While you may not become 
a genius, there are other ways you will grow 

and learn.  Primarily, your self-awareness will become 
greater and your wants, needs, passions, and desires will 
become better identified.  Finding a job that you are 
passionate about and enjoy doing is only half the battle.  
The other half consists of finding the right place to per-
form this job.  “Derek Chapman, a psychology professor 
at the University of Calgary and founder and president 
of CounterpartMatch.com, says that in order to stay in 
any job permanently, your values and goals need to be 
consistent with those of the company” (Rudson, 2014, 
para.2).

Sometimes the best way to understand fit is to hear 
someone describe it. Here are some words from Aman-
da Koch at Valparaiso University.  “I have been very 
fortunate in my job searches to have “that feeling”--that 
feeling that you get when something just feels right and 
it feels like you belong.  It’s like finding a new best friend, 
your significant other, and for me, the same feeling I 
had when I fell in love with my undergraduate campus.  
It’s a feeling that is hard to explain, but is understood 
by many.  Thankfully, my gut instinct of that feeling has 
been correct in all of my searches, and the positions that 
I have taken have been great.  However, I realize that not 
everyone has those feelings, that gut instinct, and after 
being in a position, one may find that it isn’t a fit.  

While I had that “feeling” of fit the moment I 
stepped on campus in my current position, as with every 
first year in the position, there’s some growing pains as 
you learn new processes and procedures and get in the 
groove.  I’d be lying if I said that everything was perfect 
right from the beginning.  However, I had moments in 
my first year that “sealed the deal” and confirmed that I 
was in the right place, especially in personal aspects of 

my life.  In February 2013 (one of the busiest times in 
residential life), I received a phone call from my mother 
informing me of a family emergency that could have 
taken me out of work for a few days.  I immediately in-
formed my supervisor, and within seconds he responded 
with “You do what you need to do and we’ll take care of 
everything here.”  I received the same response during 
Resident Assistant training and opening preparations 
this past year when I was faced with two family deaths 
in one week.  My department’s core values are based on 
family, and while I believed it when it was talked about 
in my interviews, you really only fully understand it 
when actions actually align with the words.”

Over the years, job interviewing has morphed into 
a conversation between employer and applicant, and em-
phasized the importance of mutual fit.  It is the time and 
opportunity for employers and applicants to be selective 
in their job prospects.  At higher education institutions, 
there are rounds of interviews that allow applicants to 
get a feel for the institution, the faculty and staff, and the 
student population.  “Chapman says it is important to 
consider these factors: dominance, innovation, trendi-
ness, prestige, friendliness, traditional values, corporate 
social responsibility, and pace” (Rudson, 2014, para. 
7).  Using every interviewing opportunity to learn more 
about the culture and fit will play a key role in your over-
all job satisfaction.  If this is your first professional job 
search, do not let that sense of relief and excitement over 
your first offer overshadow your view of fit.  It is import-
ant to keep a level head and fully analyze the options in 
front of you. 

With thousands of higher education institutions 
in the United States, the starting place for evaluating 
institutional fit begins with you.  Conducting a self-eval-
uation will help discover the things you view of impor-
tance.  There are multiple questions you can reflect on to 

BY AMANDA KOCH |  VALPARAISO UNIVERSITY           MARIANN WEISS |  SIENA HEIGHTS UNIVERSITY

    &   
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start down a path in the right direction.  Some personal 
preference questions to consider:

• What values are important to me? 
• What type of institution do I work best in?
• Which student populations do I work best with?
• Do I agree with their mission statement?
• Do I prefer a rural, suburban, or urban setting? 
• What local community activities do I need to feel 

connected and/or interest me?
After the opportunity to reflect on your personal 

needs and preferences, questions should be asked during 
phone and on-campus interviews that will provide you 
answers to which institutions are more suited for you.
Questions to Ask to the Employer as a Candidate 
during an on-campus:
Position

• What kind of professional development opportu-
nities are offered?

• What are some of the strengths and weaknesses of 
your department?

• What are some of the new ideas and projects your 
department is working on?

• If there is a duty/on call rotation, what is the set 
up? (For example, how many duty nights per 
week/month? How far can one be away from cam-
pus while on duty?)

The Institution
• What are some of the issues and challenges facing 

students at this institution?
• What are some of the issues and challenges that 

staff have to face at this institution?
• How does your department collaborate with other 

departments on campus?
Personal

• Can I see a few of the apartments (if the position is 
live in/on)?

• What would the benefit package include as far as 
insurance, retirement, and time away?

Things to consider when you’re making a decision:
Position

• In this position, will I have the opportunity to use 
my strengths/skill set while being challenged to 
improve?

• Would the professional development opportuni-
ties fit with my career plan and allow me to grow 
as a professional?

• Will I be able to leave a direct impact on the 
department?  Can I provide valuable insight that 
could assist in bettering the department?

The Institution
• Does my leadership style and core values align 

with the institution’s mission, culture, and values?
Personal
• If relocating to a different region, how is this region 

different or similar to where I’m coming from?

If you have many job prospects, it may be best to 
evaluate them all and determine which jobs you should 
truly consider.  This institutional fit rubric from Dr. 
Grubbs, the University of Kentucky, may be a good 
starting point and opportunity to stay organized: http://
www.research.uky.edu/gs/StudentDevelopment/Docu-
ments/Institutional_Fit_Rubric.pdf.  “When you focus 
on finding your job fit, success is almost guaranteed to 
follow” (Why Finding, n.d., para. 1).  Best of luck to 
those on a job search and those evaluating their current 
employment situation!

References:
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Finding Your Perfection: A Personal Experience 
BY HERBRINA SHEPHERD  |  MUSKINGUM UNIVERSITY 

    MICHELLE K INNEY |  SOUTHERN ILL INOIS UNIVERSITY-CARBONDALE

“Pleasure in the job puts perfection in the work”.  
–Aristotle 

Wow!  This quote inspires me every day 
to take pleasure in my job.  When I 
think of pleasure I think of being happy 

and having joy every day that I come into work.  I can 
honestly say that I have pleasure in my current position.  
Though it was not always like this.  There was a time that 
I struggled.  A time, when a self-proclaimed “Res Lifer” 
questioned if this was really what I was supposed to be 
doing.  I wondered if I was done with Residence Life 
(Spoiler Alert: I’m not!  I will never be done with Res-
idence Life.  But the thoughts happen; the wrong fit of 
an institution happens.  Life happens.  It has always and 
will always be about how we deal, how we cope, and how 
we figure it out.  I am still in love with my job, even with 
that rough patch!) 

Before I go any further, I should introduce myself 
(and my friend).   .  I’m a 2nd year Hall Director at a 
mid-size public institution.  I have been in housing for 7 
and half years and ultimately want to be a President of a 
University.  Housing has always been my passion and I’m 
sure it will always remain a big part of me.  My name is 
HerBrina Shepherd and I am finishing my second year 
at Muskingum University where I am an Area Coordina-
tor and Coordinator of Multicultural Student Services.  
I have been in housing for about 6 years.  Most of my 
background is from small private institutions.  I abso-
lutely love working in Housing/Res life that is where I 
want to be long term professionally, but I am still figur-
ing out where that places me in the future.

Throughout the years I had to define what pleasure 
in my job looks like for me, especially when it came to 
my work.  When defining this for myself, I first had to 
be honest.  There are going to be things that I do not like 
about what I do.  There are going to be tasks, events, or 
meetings that I would rather not be at.  There are going 
to be days that just do not go as I hoped; when I am not 
sure what happened.  How did the day go by so quickly 
and slowly all at once?  Why do I feel so defeated?   How 
is it already so late and how could I have not finished 
that To-Do-List today?  Those moments, tasks, meetings, 

and days are going to happen, in any field I am in.  It’s a 
personal decision on how I choose to deal with it.  I can 
let those days affect my happiness.  I can let those days 
negatively define me as a professional.  Or I can be focus 
on the good.  I can focus on that great moment with 
that one student today.  I can focus on the event that my 
student staff just rocked last night.  I can focus on the 
look on that resident’s face when he/she realized that I 
truly cared.  I can focus on the moment I accomplished 
that task that took me months and how great it looked 
on paper.  I can focus on why I’m here.  Why I decided 
to go into the field of Student Affairs.  Why I love what 
I do.  I can focus on that fact that there will always be 
parts of my job that I will dread, but there are more en-
joyable parts then the not so enjoyable.  I can decide to 
take pleasure in my work and to be happy with all I can 
accomplish and am able to experience.  This is and will 
always be my option, my decision, and MY choice.  

So if you find yourself in this situation or a simi-
lar one, first know that it happens.  It happened to me.  
Then sit down and take some time and think about these 
questions.  

What about your current position gives you plea-
sure?  Do you have joy when it comes to your work?  
How would you describe your happiness level with your 
position?

A part of being Healthy, Happy, and Well is enjoy-
ing the work that you do.  

I have been in situations that my job would drain 
every bit out of me to the point that my students noticed 
I wasn’t happy.  This is not a good sign!  Instead of my 
position giving me pleasure, it was toxic.  What makes 
those toxic experiences even worse is that it does not 
just affect me, it affects everyone around me.  It affects 
my family, my friends, my coworkers, my supervisor, my 
staff, and my students.  I had to do something!  I had to 
become healthy, happy, and well in my position!  Oth-
erwise, what am I doing?  Getting to this point is pretty 
easy.  It is easy to know that I am not happy with some-
thing.  It is easy to come to the realization and be upset.  
It is easy blaming others around me for my unhappiness.  

It is the next step that starts to get tricky.  This step 
involves deciding to stop blaming others and to realize 
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that I am in control of these feelings.  This is the only 
way to succeed in my “perfect job’.   (Again, Spoiler 
Alert: the “perfect job” does not exist.  Though there 
is a “perfect job” for each of us.  There is a difference.)  
How do you do this?!  Well one of the biggest factors for 
me was to do some self-reflection and understand why 
I wasn’t happy.  During this time, I had to ask myself 
some tough questions: Am I burnt out?  Am I unable 
to be productive in this field now?  Am I contributing 
positively to my position and campus community?  If I 
had negative responses to these questions—there needed 
to be a change!  I knew that.  To start a change I would 
create an action plan to begin my journey of happiness.  
This journey would affect not only me, but everyone 
close to me.

My action plan included changing my mindset on 
the things in my position that was negatively impact-
ing my attitude.  This included questioning whether I 
needed to find a different position, institution, or field 
altogether.  Some times when we are not well in our jobs 
it can be because we are not being challenged or that it 
doesn’t fit into our professional AND personal goals.  
This is where your supervisor comes in.  Ask them to 
help.  Work with them to create and maintain a profes-
sional development plan.  Be open and honest about 
your short term and long term career goals.  When 
searching for a position, ask questions that will help you 
learn if the institution aligns with your personal and 
professional values.  Do you even know what those are 
for yourself?  Be honest with yourself.  If you are not be-
ing challenged, go find a way to challenge yourself.  Tell 

your supervisor you want something new, exciting, and 
different.  Know yourself, and know what you need to 
feel good when you go home at night.  Not that you will 
always have a perfect day, but know what you need!  Be a 
“bit” selfish.  The key to continually being healthy, happy, 
and well in your position is self-awareness, self-reflec-
tion and self-advocacy.  No one can do this for you, but 
you can! 

As a generation Y-er (I do not like to openly admit 
this), I know I have been conditioned to want immediate 
satisfaction; to get a “Good Job or Way to Go” as soon 
as I complete something.  I have been conditioned to 
externally find my success and pride.  When I started to 
find myself not happy with the field that I know I will 
always be a part of, I realized that I cannot find success 
externally, not the type of success that keeps me moti-
vated and enjoying my job.  “Success is the sum of small 
efforts, repeated day in and day out”. –Robert Collier  

After really taking a deep look at myself and my 
experiences, I realized that I just needed a change.  I 
needed to allow myself to decide that even with the 
frustrating moments, I love my job.  I love the difference 
that I have the opportunity make daily with my staff and 
students.  Only I can define this and I can decide to see 
the positives.  Once that happened, I realized that my 
job was a huge part of me and I was okay with that.  

“You know all of those things you’ve always want-
ed to do?  You should go do them.” –Lara Casey 
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At some point in our careers, we can start to 
think about what is outside of Residence 
Life. That curiosity may lead to numerous 

conversations and online research that tempt us to the 
other side.  If you or someone you know is considering 
leaving Residence Life, the following is a reflection of 
intangible benefits by two professionals who returned 
after a hiatus. 

Residence Life, or Housing for brevity, is a career 
lifestyle that comes equipped with incalculable respon-
sibilities and bountiful perks.  Unfortunately, to enjoy 
these perks, one must adapt to the fluidity of Housing’s 
infamous work/life balance.  Burn out from the duty 
weeks, night meetings, and summer training grinds can 
push professionals to long for a traditional eight hour 
work day.  Looking through a Housing lens at the tra-
ditional lifestyle could cause some to forget the benefits 
of our field.  When was the last time we counted our 
blessings?    

We know that working with people is the driving 
motivation behind Housing. All things considered, 
we spend most of our time speaking with students, 
colleagues, faculty, and community members through 
meetings, café run-ins, or doorway conversations.  
Working with students can be energizing at times and 
fatiguing at others, but the wealth of perspectives keep 
us open minded and engaged in the contemporary con-
versation.  Following suit, let us not forget the amount of 
memory-making we are privy to through our many roles 
and responsibilities; the late nights before a big program 

or the tense meetings with colleagues that finally result 
in breakthrough decisions; midnight conversations with 
troubled students and conduct meetings that make a 
surprisingly quick impact.  

Cultivating the power of connectivity can reap ad-
ditional benefits over time, possibly promoting a sense 
of family at our institution or our region. Our small field 
promotes a sense of collaboration, and our conference 
structure reconnects us with former supervisors who 
really made a difference, or co-workers who are pain-
fully out of reach.  Every new position opens up several 
windows for professional development opportunities.  
We are constantly available to collaborate on articles, 
plan presentations, and share procedural and training 
visions. If we appreciate these relationships and oppor-
tunities for their sake of personal and professional devel-
opment, we are also treated to a greater likelihood of job 
security. We spend countless hours fine tuning our craft, 
and thankfully, a seasoned professional will always be 
needed in Housing.

One of the greatest benefits of all is working on a 
college campus.  Where else can you live walking dis-
tance away from major sports arenas, medical facilities, 
cafeterias, outdoor activity fields, arts and music perfor-
mances, and continuing educational opportunities?  Not 
only are these locations available to you, you are likely 
invited to events from staff, faculty, and students that 
will create a stronger connection to a football game or a 
musical.  It feels like your community is always enticing 
you to take on new experiences and challenge old ways 

Leaving Residence Life:  A reflection of over-
looked intangibles
BY DANIEL CHOU |  FERRIS STATE UNIVERSITY

    JOSEPHW ROLNICKI  |  FERRIS STATE UNIVERSITY

BROUGHT TO YOU BY THE COMMUNICATIONS & MARKETING COMMITTEE
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of thinking.  

And finally, consider the obvious and tangible financial benefits of working in Housing, specifically for those 
who live on or near campus. Statistically, the highest percentage of earned wages over the course of a lifetime goes 
to our residency, transportation, food, and health costs (Bureau of Labor Statistics, 2013).  If utilized wisely, the 
benefits of many Housing positions will cover the majority of your primary spending needs, allowing us to pay off 
various debt, increase our savings or retirement funds, or participate in some lucrative hobbies or vacations.  Also, 
while we can work inconsistent or late hours, we tend to live closer to work. Commuters pay in dollars and time, 
which can add 5-10 hours of perceived work hours onto the week.  

Despite the totality of these benefits, there are struggles in our field.  We can grow frustrated with having the 
same difficult conversations, being occupied the same times of the year, participating in constant role modeling, or 
working beyond burnout. But, the truth is that every position is going to have its muddy side, and some offer the 
same difficulties or even harsher ones. We are not the only ones who are on duty or work nights and weekends.  We 
are not the only ones who grow frustrated with our clients or have difficulties with our co-worker’s style.  

However, we may be the only ones treated to the versatility of work experience that we enjoy in a calendar year.  
And we might be one of the only ones who can translate new ideas into immediate action.  We may be the only ones 
who have the opportunity to know 300+ more faces every fall.  This career is not for everyone, whether it is due to a 
personality mismatch, a longing for structure, or a haunting set of experiences.  But, we do ourselves a disservice if 
we do not analyze and appreciate all of the qualities of the field that enhance our quality of life. 

Spotlight on Women in Housing Network

BY RANDI PURVIS  |  PURDUE UNIVERSITY

The Women in Housing network currently reaches over 1,000 followers 
on Twitter and Facebook, and are looking for more!  The Women in 
Housing professional networking group is dedicated to the education of 

the ACUHO-I group on issues and needs of women staff as it relates to on campus 
student housing.  Women who work in housing systems on college and university 
campuses are met with specific issues and challenges and this network dedicates 
itself to the highlighting these issues and educating the general population.  

On a daily basis one will find inspirational messages and quotes, motivational 
posts, networking questions, blog articles, advice, job postings, and much more on 
several social media platforms directed at the thousands of women who are involved 
in the network.  The members of the Women in Housing network are a committed 
group of members who strive to lift other women up in their daily professional lives.   

The network is also committed to the education on issues pertaining to women within housing systems, and is cur-
rently working to develop knowledge-based opportunities for women to share their expertise on certain hot topics 
in college and university housing systems.  

The Women in Housing network also provides wide opportunities for members to connect and expand their 
professional network within ACUHO-I.  Currently the network is planning several networking opportunities at 
the Annual Conference and Exposition, held in Washington DC this coming June.  The network is looking forward 
to providing an opportunity for ACUHO-I members too meet, connect, and develop their knowledge on current 
issues for women in housing.

Interested in learning more?  Connect with the Women in Housing network through Twitter at @wihsng and 
#wihsng and on Facebook by searching the Women in Housing group.  Ideas are future networking and education-
al opportunities are also being solicited and can be submitted via Twitter, Facebook, or email at  purvisr@purdue.
edu.  Finally, new members can join the Women in Housing network via the ACUHO-I Network at http://network.
acuho-i.org/.  

https://twitter.com/WiHsng
http://network.acuho-i.org/
http://network.acuho-i.org/
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Meet Sara Crawford, a Residence Coordinator at IUPUI in 
Indianapolis, Indiana.  This is Sara’s fifth year working in 
Residence Life.  Sara is extremely passionate about GLA-
CUHO and student leadership.  Her personal time is spent 
with her English Bulldog, Stella and niece and nephew.

How did you become involved in GLACUHO? 
My last year in graduate school, I was asked to attend Camp 
Tecumseh and join a committee.  Not knowing what I was 
getting myself involved in, I packed a bag and left for the 
weekend. The rest has been history! I’ve enjoyed every min-
ute of my journey with GLACUHO since.  I’ve been able to 
present at conferences, serve on committees, attend PDI, and 

now serve on the board.

What advice would you give someone looking to get involved in a professional organization?  
Find your professional home. Find something that you believe in and an organization that believes in you. For me, 
GLACUHO was comfort in knowing that there were other professionals around wanting to support my journey in 
Student Affairs.

What has been your greatest professional learning opportunity? 
Through the past five years, I’ve learned things that not only helped me along the way but allowed me to continue 
to help my students. Mistakes happen. It’s how you overcome them, learn, and grow that shows your true character. 
I’ve been able to find my fit at a wonderful university that allows me to keep moving forward.

What are your goals as a Board of Directors member and where would you like to see the organization go over 
the next year?
I am so excited to be a part of the board this year.  We have fantastic individuals that are approachable and ready to 
serve. The group is lively, energetic, and passionate about helping GLACUHO grow. The board and our members in-
spire me to continue to become a better professional.  I encourage our members to get to know us all.  Shoulder tap 
one of us. Engage in a conversation and get to know people you never thought possible.
Feel free to connect with Sara at secretary@glacuho.org

Board Member Spotlight  
BY EMILEE BRUNER  |  RIVERFRONT RESIDENCE HALL

BROUGHT TO YOU BY THE COMMUNICATIONS COMMITTEE & MARKETING COMMITTEE

mailto:secretary%40glacuho.org?subject=GLACUHO%20Trends%20Spotlight
http://www.glacuho.org/?page=Call_for_Programs
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Emma Mentley - Hall Director at Ferris State Univer-
sity

Why did you enter the housing profession and what 
keeps you in it?

Education and learning have always been central 
forces in my life.  I spent most of undergrad pursuing a 
career in Secondary Education and a top StrengthsQuest 
of mine is learner.  I became devoted to my Resident Ad-
visor lifestyle and upon graduation, didn’t want my role 
to end.  Two major philosophies of mine have kept me 
in housing.  The first, I believe in out-of-the-classroom 
and beyond-the-classroom learning with every fiber of 
my being.  Where, how, and with whom a person studies 
with is woven in the academic experience.  Supporting 
the scientist is supporting the science, because, well, 
we’re human.  And secondly, healthy and effective living 
environments are essential in enabling one to learn, 
work, and succeed.

What accomplishment in the past year are you most 
proud of?

I am extremely proud of the committee I chair that 
created our Tunnel of Oppression this year.  The com-
mitment and work was inspiring and the product was 
definitely noteworthy; the entire committee pushed the 
limits to be innovative, resourceful, and reinvent what 
occurred in years past.  However, I am most proud to 
be serving on our FSU Hall Director team.  There isn’t a 
more dedicated, resilient, and dynamic troop of profes-
sionals I could ask for to rely on and to rely on me.  We 
have truly pulled together to procure the most healthy 
team dynamic I’ve been a part of as well as phenomenal 
support for our staff, students, and each other.

Outside of housing what is a passion area of yours, 
and how do you find ways to bring it into the work 
that you do?

The area of greatest interest to me is gender and 
sexuality advocacy and activism.  I concern myself 
with advising a student group, presenting, training, and 
programming.  However, I consider this work inside 
of housing—our expectation to support our students.  
Though, I do find ways to bring in my love for theatre 
into this work.  I have led and presented The Queer 
Monologues (coming out stories presented in a similar 
style to that of The Vagina Monologues) for my three 
years here at Ferris State University.  I worked on a com-
mittee this academic year to create a theatrical produc-
tion for the awareness and prevention of sexual aggres-
sion.  I have also recently stepped into the realm of using 
spoken word performances as a means to support, repre-
sent, and challenge.  Anytime I can include improv and 
role-play in learning and training, I do.

Can you tell us about a moment that you believe was 
really impactful in your career?

I think I thrive in my role as a conduct officer.  
Even with the students who deliberately lie, roll their 
eyes, and pout, I am drawn to those engaging conver-
sations about behavior, one’s impact, the spirit behind 
the policies, and the big picture.  I had one hearing in 
particular that began with crossed arms and profanity, 
continued with a presentation of select social media 
screenshots, and eventually ended with tears and a hug.  

Member Spotlight  
BY REXANN WHORTON  |  LAKE FOREST COLLGE

BROUGHT TO YOU BY THE COMMUNICATIONS COMMITTEE & MARKETING COMMITTEE
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Member Spotlight 
BY REXANN WHORTON  |  LAKE FOREST COLLGE

BROUGHT TO YOU BY THE COMMUNICATIONS COMMITTEE & MARKETING COMMITTEE

Sasha Masoomi - Assistant Director of Residence Life 
at Western Illinois University

Why did you enter the housing profession and what 
keeps you in it?

Housing allowed me the opportunity to merge 
facets of life I loved. As an undergrad I was an RA for 3 
years, while majoring in Business Management. I have 
always had a mind that is business focused, but people 
centered. I think analytically, but am lead by my heart. 

My passion was always around finding new ways to tap 
into the power of human capital and bring out the best 
in others. 

I pursued an MBA for my Graduate school expe-
rience, and was able to find a Hall Director position at 
an institution that allowed for me to also be a full time 
MBA student. While Housing offered puzzles to be 
solved, which was exciting, this was in an environment 
in which the decisions affected real people, and in many 
cases for the better. It has been really fulfilling to develop 
others as leaders. It is a powerful opportunity to make 
a difference in someone’s life, but I love the idea that we 
do this together.  I am there to push people to be their 
best, and then have the opportunity to watch those same 
people succeed.   I love that imagery, and it keeps me 
fresh in this field. 

I am also very appreciative of those who have 
helped me be successful, and have acted as mentors in 
my life.  I do this for them; I want to pay it forward.  I 
see colleagues and other professionals growing and 
learning, and I want to encourage them too.  I am reju-
venated by the shared learning that I experience with 
students and staff.  The energy that Graduate students 
bring to the table is infectious, and as an extreme extro-
vert, I feed off of that wave of energy.

What accomplishment are you most proud of?
I have had the opportunity to be involved in cre-

ating and developing a mentoring program for pro-
fessional staff.  As Committee chair in another region 
(NWACUHO), I was involved in planning professional 

I had been witness to countless examples of how intentional conversations produced intangible and sluggish prog-
ress.  This meeting where a young woman received undesirable news and sugar-less perspective stunned me with its 
conclusion of appreciation and revelation.  She maintains contact, periodically thanking for me for that one conver-
sation we had.  Sometimes one action, one moment of your day makes a lasting impact.  It has inspired me to not 
pass up opportunities to intervene, connect, and relentlessly reach out. 

Finally, in true student affairs style, what is one fun fact about yourself that you would like to share?
I am addicted to acquiring new skills.  My favourites are throwing knives, juggling, spinning fire, and riding a 

unicycle.  In the same vein, when I ask students to open themselves up to new perspectives and experiences I like to 
open the door for them to teach me something in return.
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development opportunities for the region.  It was there 
that I designed a program that is similar to The Profes-
sional Network here in GLACUHO, which paired staff 
with one another in mentorship relationships.  This was 
largely successful, and even more important, it contin-
ues to thrive today.  It is exciting to have a living legacy, 
and see a program that I started continue to grow and 
change in positive directions.  I can see my work come 
to fruition, and get to see the impact of helping pro-
fessionals connect with one another in an intentional, 
supported way, and feel a unique level of support.

Outside of housing what is a passion area of yours, 
and how do you find ways to bring it into the work 
that you do?

I love the outdoors.  Being in nature reminds me 
to appreciate what I have, and how small we each really 
are in the world, but also what an impact we can have 
on the world around us.  When I am outside somewhere 
beautiful I truly feel alive. I also love photography. I 
mainly photograph my two favorite mediums; Nature 
and people.  

I have an interest in reducing the stigma around 
mental health and suicide prevention, which is work 
that quite literally saves lives. While this area of passion 
does relate to the work I do in Housing, It was some-
thing I had been personally touched by, and had interest 
in learning more about before I was in the field. I have 
not done much research or theoretical work in this area, 
most volunteer work and resource sharing.  My interest 
is more on getting people to talk openly about these 

topics.
I have also loved the sport of soccer since I was 

young kid. I have two left feet and no coordination, 
but I love to play and watch the game. The sport brings 
teamwork, drive, and determination together in a sport 
that matters to the whole world.  Soccer is the kind of 
sport almost anyone can pick up. You don’t need a lot 
of equipment. Children all around the world, regardless 
of socioeconomic status, religion, worldview, or politics 
kick a soccer ball around in the street. That idea to me, is 
pretty cool.  

Can you tell us about a moment that you believe was 
really impactful in your career?

Without question, I have a number of situations 
in which I dealt with the aftermath of a crisis that were 
career-defining moments.  I always feel awkward using 
the examples of a student death or a major incident, out 
of respect for the students, but I have seen communities 
come together in such situations in ways I never thought 
possible.  While a terrible tragedy, in tragedy we find 
out who we really are, and this has been true for me as a 
professional.

Finally, in true student affairs style, what is one fun 
fact about yourself that you would like to share?
Before I interviewed at Western Illinois (and worked 
here!) I have never been to the Midwest.

OPE Social 
click to see more pictures

https://www.facebook.com/media/set/?set=a.10154066477255363.1073741828.208137650362&type=3
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Undergraduate students, graduate students 
and staff can find it difficult to maintain 
a healthy exercise regimen. As an under-

graduate student I can remember the gym on campus 
being completely empty around exam time. Who can 
find time to exercise when you’re cramming for ex-
ams? As a graduate student I could hardly find time for 
anything between studying, writing papers, preparing 
for presentations, and working as a graduate assistant. I 
was usually void of all energy by the end of the day. Now, 
as a first year full-time professional I find that each day 
has new interruptions which makes it difficult to stick to 
a routine. One night I have an RA Selection committee 
meeting, another night an RA program is taking place, 
and then the unexpected happens and our sprinkler 
systems are flooding an apartment! Ah! Remember that 
you can always make time to make healthy decisions no 
matter what your day entails; the trick is being flexible.  
This article will provide some insight on how to find a 
well-balanced exercise program.

Larry Sarokin (fitness teacher and author) provides 
six important questions that we should ask ourselves 
in order to find the right fitness program in his article 
titled “6 Questions to Help You Find Your Ideal Exercise 
Program.” First, if you have never been active or if you 
want to try something new you should first ask yourself 
“What are my fitness goals?” Keep in mind, if weight 
loss is your main goal you should also create other fit-
ness goals such as better balance or breathing. Although 
weight loss can improve your overall quality of life, hav-
ing weight loss as your main goal can cause you to set 
unrealistic expectations. When we focus on one area we 
forget about other areas of physical well-being that have 
long term benefits. 

When deciding on a fitness program, look for 
workouts that will train your whole body. For example, 
instead of becoming a cardio King or Queen, look for 
workouts that will provide multiple benefits such as 
strength, stretching, and meditation. Another benefit 
of training your whole body is injury prevention. For 
example, if you love running and it is your only form 
of exercise you could actually be causing a lot of strain 
on your body. All runners must incorporate strength 
training to strengthen muscles that are not being used 

in order to avoid a muscular imbalance. In addition 
running is a high impact workout that causes strain on 
joints. Therefore it is important for runners to add low 
impact workouts to prevent injury. 

Another question Sarokin provides is: “Does your 
training schedule fit your life schedule?” Students and 
higher education staff have multiple responsibilities to 
juggle and sometimes each day brings more challenges 
than the day before. Therefore it is important remain 
flexible with your fitness schedule. On days you cannot 
dedicate an hour or more in the gym, work out at home 
or go for a walk during your lunch hour. The Canadi-
an Society for Exercise Physiology recommends that 
“healthy adults between 18 and 64 years of age should 
accumulate at least 30 minutes of exercise per day dis-
tributed over 5 days per week” (Landolfi, 2013, p. 115). If 
you can’t spend an hour or more at the gym don’t sweat 
it, getting a 15 minute workout in at home is better than 
nothing at all.

Once you begin working towards your fitness goals 
do not neglect balance. Although exercise is a healthy 
way to deal with stress it can become detrimental if done 
in excess. Excessive exercise can cause “physical and 
psychological consequences such as musculoskeletal 
injury, immediate changes in mood, such as feeling of 
depression when unable to exercise,” (Landolfi, 2013, 
111 p.). Those who use exercise as a way to transform 
their bodies to meet societal norms are more prone to 
exercise addictive behaviors. Know what motivates you 
and why you are starting your exercise regimen from the 
start.

Finding balance is also important when you are 
dieting. Dieting can be helpful when you are trying to 
reach your fitness goals.  When you begin a diet make 
realistic and attainable goals. Dr. Brownell (Director of 
the Yale Center for Eating and Weight Disorders) ex-
plains this idea further in the “Tufts University Diet and 
Nutrition Letter.” According to Dr. Brownell, 

You don’t confront a 300-pound person with hav-
ing to lose 150 pounds. See if he can lose just 10 percent 
of his weight. Then, if he can hold at 270 pounds for six 
months, go from there. Do it gradually, (1994, p. 4). 

In addition to tackling one small goal at a time you 

How to Create a Well-Balanced Exercise Program

BY VANESSA VAN DYKE |  SHAWNEE STATE UNIVERSITY

BROUGHT TO YOU BY THE HEALTH & WELLNESS COMMITTEE
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should also be mindful of how you view your diet and 
more importantly how you view food. Dr. Foreyt (Direc-
tor of the Nutrition Research Clinic at Baylor College of 
Medicine) illustrates this idea perfectly when he says, 

If you say, ‘I want that cheesecake but I can’t have it 
because I’m on a diet and don’t want to be bad; the plan 
will fail. But if you say, ‘I want it but it’s not healthful, 
so I choose not to work it in today; you have a better 
chance of feeling good about your plan and, therefore, 
of sticking with it,” (Tufts University Diet & Nutrition 
Letter, 1994, p.4). 

In other words don’t attach morality to food choic-
es by using phrases like “I was bad,” after eating a sugary 
treat. It is easy to feel deprived when you think of your 
food decisions as immoral ones versus unhealthy ones.  

Finally, once you take your first step to being 
more healthy and active make sure you are committed. 
If weight loss is your main goal the changes you make 
should last a lifetime. Avoid yo-yo dieting and exercising 
only after eating something that is not healthy. Exercis-
ing should be fun and eating should be a pleasurable 
experience. Once you find a balanced diet and exercise 
program you should begin to feel happy, healthy, and 
free.

Summary:
1. Set clear fitness goals
2. Train your whole body
3. Your exercise regimen should fit your life and not 

the other way around
4. Exercise, but don’t overdo it
5. Set small goals when dieting
6. Change your way of thinking – That bag of chips 

isn’t “bad” it’s unhealthy
7. Be committed
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Every year about this time, new and seasoned 
professionals alike are in the middle of, 
or completing their searches for new jobs. 

Many of the questions that will inevitably be asked by 
both the interviewer and the interviewee surround the 
topic of professional development. Professional Devel-
opment is very important to many professionals in this 
field, as we often discuss how it prepares us to advance 
and helps us to continue to learn and grow as profes-
sionals. Surprisingly though, or maybe not so surpris-
ingly, most of the time professional development seems 
to be defined by how many national conferences we may 
be able to attend. 

In all honesty, this is a very narrow view. Profes-
sional development should not be measured solely by 
how many conferences one is able to attend, but instead 
deserves some closer inspection on an individual basis. 
It is time we redefine our mental model of what profes-
sional development is and can consist of, and instead 
define it for ourselves. 

Professional development should stem from the 
areas that you would like to grow in as a professional. 
When exploring professional development opportuni-
ties it is important to start with some self-assessment 
and reflection on the experiences you have had thus far. 
While many of your institutions may have assessments 
and tools to help you do this, GLACUHO has one as 
well. The GLACUHO Professional Development Assess-
ment Tool can be found on the GLACUHO website and 
downloaded to assist you in this venture. 

Assessing where you are with your development is 
more than just checking boxes on a checklist or whatev-
er tools you may be using. You will want to think about 
the skills you have developed from each professional 
experience you have had thus far and how proficient you 
are in each area.  Once you have established how profi-

cient you are in each area, you have a starting place for 
what types of development you should be seeking. For 
each area you are not completely proficient in you have 
the opportunity to set a goal for how you can improve 
that skill. 

For example if after your self-assessment you find 
that you have little to no experience with departmental 
budgeting (a critical component of any mid to upper 
level position) then you may want to focus on how to get 
more experience in this area.  There are a variety of ways 
to gain new experience, such as attending a webinar or 
training regarding this area; however  you can also reach 
out to the mid and upper level professionals at your 
own institution and get information/advice/knowledge 
from them as well. Additionally, volunteering to look at 
budgets for different organizations or groups you may 
be involved with as well as asking to sit in on budgeting 
meetings can be beneficial to you growing your expe-
riences and understanding as well.  By tailoring your 
experiences in this manner, you will provide yourself 
with a more individualized professional development 
experience. 

In essence, your professional development is the 
sum of all of the experiences you have had and all of the 
experiences you have yet to have. And yes, attending a 
national conference may be one of them, but seeking 
specific opportunities that can be found on your cam-
puses to enhance your skill set can be the most benefi-
cial for your development in this field. Figure out where 
you want to go, what skills you already have, what you 
will need to get there and go after it. 
GLACUHO Professional Development Assessment 
Tool:
http://www.glacuho.org/members/group_content_view.
asp?group=129696&id=338689

Redefining Professional Development
BY DANIELLE MERRILL |  I LL INOIS STATE UNIVERSITY 

    JERVIC CAPARAS  |  WESTERN ILL INOIS UNIVERSITY

GLACUHO: BLOGS 
The Spring Semester Supervisor 

click here to read more 

http://www.glacuho.org/members/group_content_view.asp?group=129696&id=338689
http://www.glacuho.org/members/group_content_view.asp?group=129696&id=338689
http://www.glacuho.org/profoundblog
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Reflections on PDI 2014
BY ZAC BIRCH  |  FERRIS STATE UNIVERSITY

    K IM CHRIST IAN |  PURDUE UNIVERSITY

    D ILLON WYATT  |  BALL STATE UNIVERSITY

Three professionals attended the Professional Development Institute and wanted to share the information that they 
learned from this great adventure.  Zac Birch from Ferris State University, Kim Christian from Purdue University 
and Dillon Watt from Ball State University share their thoughts, experience and reflection of PDI. 

PDI.  It may have been only a two day retreat, but it aided in the focus of my career as a housing and students 
affairs professional.  For me, PDI was a career-focusing, experiential and affirming opportunity.  I felt that I have 
grown and come to a more full understanding of the intricacies and major themes which affect the housing profes-
sion.  Moreover, it refreshed with me the importance of constant, consistent, and intentional community creation.

The major theme that I took away from all of the presentations and conversations I had with the faculty 
focused around the simple idea that I was taught when I became an RA: create connections, build community.  
Whether it is with a group of first year students or with directors and vice presidents, the idea of creating relation-
ships came across.  The means and ways may change, but the important idea is to get to know the people with whom 
you will be working to be able to work together for the betterment of the student experience.

I feel that my cohort was also a huge part of the experience.  Whether it was discussing the implications of 
a policy change or staying up playing cards and getting to know one another, I know that I have developed some 
strong friendships and a region-wide support system.  It was fantastic to be around other young professionals who 
had the same questions, issues, and dreams as me.  The PDI environment allowed us to have real conversations 
about what our field is and does, where we fit, and what does the future look like, both as a person and as a profes-
sion (Zac Birch, Ferris State University).

As an extrovert, I love being around people. I enjoy talking with and learning from others. My favorite part of 
PDI was learning from experts in the field. I found that my philosophy of supervision aligns with that of Josh Skill-
man, someone I greatly admire in this area. The hard hat Paul Riel gave me sits prominently on a duck in my office, 
as a constant reminder of considering the bigger picture for the other side of the house and that ethics in decisions I 
make now, matter. Stacey Mwilambwe showed us the areas where our purpose coincides with that of our academic 
partners and to draw those similarities into relationships that benefit our students. Thanks to the videos she shared, 
my heart for collaboration and belief that “we are all in this together” was supported in new ways. I learned that I 
can speak intelligently with Laurie Berry about legal issues in my area and policies, trainings and conversations I 
have implemented this year were appropriate. Alma Sealine’s conversation on budgeting affirmed all of the account-
ing, finance and budget courses I took in undergrad and grad school; you have to know the numbers are accurate. I 
can look at a ledger and understand what the numbers mean and how they tell the story of our department and its 
values (Kim Christian, Purdue University).

The topics at PDI made me think about the other inputs in that equation. While we all want what is best for 



20  | Trends Spring 2014
the student and want to educate them; we also have to understand what our resources are. How much money do 
we have? What are the pressures from the president’s office, the board of trustees, the state and federal government? 
What are our staffing resources? How does the student issue I am advocating for fit into what we want to do as a de-
partment and an institution? After attending PDI, I often ask myself; “are you doing that because it is in the student’s 
best interest or because we have to meet the bottom line (whether that is financial or from the president’s office)?” in 
addition to how our mission statement relates to the issue.

Now when I go to meetings or tackle issues, it isn’t just from my perspective or my community’s perspective, I 
think about the issue holistically, from an institutional perspective. (Dillon Watt). 

The key ideas that the PDI Class of 2014 wanted to explain to GLACUHO are  the lessons taught by PDI faculty 
member Stacey Mwilambwe: 
1. Work-life balance doesn’t really exist. You need to make the best of everything.
2.  Instead of telling someone to do an undesirable task, ask questions and lead the person to their own conclusion.
3.  Sometimes you need to give the responsibility to the person closer to the sun.
4. Get buy in from everyone in your department—from the Director to the student staff.
5. When you’re given a task, be all in and have contagious enthusiasm.
6. Listen to what people say and don’t let them get you with the okie-doke.
7. Know yourself and your values. Be congruent in where you work.
8. Sometimes you gotta fake the funk.
9. When things get crazy, step back and breathe

Winter Meeting 
click to see more pictures

https://www.facebook.com/media/set/?set=a.10154066488115363.1073741829.208137650362&type=3
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I remember the moment I decided on a the-
sis topic: After weeks of halfheartedly sifting 
through articles on leadership development and 

the undergraduate experience, I found myself sitting 
in an evening class on student development theory. My 
professor, hoping to stoke class discussion, posited a 
simple question: If a student says he’s been cyber-bul-
lied, should we get involved? To me, the answer was an 
obvious “yes,” but the discussion that began seemed to 
be headed in the other direction.

“It opens up a can of worms,” a classmate said, 
arguing that an intervention with one online behavior 
opens the door for obligation to intervene with others. 
“It’s not our business.” “It’s too easy for the Internet to 
make people anonymous.” And then, finally, the idea 
that pushed me to object: “If a man’s getting bullied, 
shouldn’t we encourage him to handle it alone? After all, 
Chickering says students need to develop competence.”

I don’t remember what I said, exactly. Something 
about recent news stories of male bullying victims hav-
ing taken their own lives. About the damaging nature of 
drawing an absolute parallel between “competence” and 
“handling problems alone.” About the absurd mean-
ing behind phrases like “man up” and “grow a pair” 
that echo again and again in our society. My heart was 

beating, and my blood was boiling. That night, long after 
class had ended and I was lying in bed, I found my mind 
still racing over the question.

And then, the light bulb moment: This is my thesis 
topic!

More than a year later, I am in the late stages of 
completing a graduate thesis. “The Impact of Masculin-
ity on Undergraduate Men’s Perceptions of Bullying and 
Help-Seeking.” Six participants, all undergraduate men 
with unique experiences. A student athlete, a fraternity 
man, a first-year student, an openly gay student, a Resi-
dent Assistant, and a female-to-male transgender man. 
Each with an incredible story.

At this moment in time, I’m doing final edits 
in preparation for my thesis defense. The interviews 
have been transcribed and coded for trends, with clear 
patterns emerging across the narratives: Bullying is “all 
in good fun” among groups of men. Men handle pain 
alone. There are consequences for men who choose to 
seek help. These are just some of the messages men field 
as they navigate the world of higher ed. 

All of these men say they’ve been accused of “not 
being man enough” at one point or another, an idea they 
acknowledge has been damaging to their self-worth. All 

The Masculinity Problem 
BY MICHAEL K ING  |  EASTERN ILL INOIS UNIVERSITY

BROUGHT TO YOU BY THE INCLUSION AND EQUITY COMMITTEE
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of them point to similar expectations for college men: 
heavy drinking, promiscuous heterosexual sex, and in-
volvement in sports and fitness over academics.

A man, according to the undergraduate men I had 
the opportunity to speak with, is expected to handle his 
struggles independently. Expressing struggle is akin to 
admitting weakness, and the consequences vary from 
judgment to social isolation. Even the men I anticipated 
would have negotiated their masculinity beyond this, 
men who’ve negotiated non-hegemonic masculine iden-
tities (such as a gay identity, a transgender identity, or an 
emotionally expressive one) acknowledge an emphasis 
on handling matters independently if possible.

When it comes to an issue as complex and perva-
sive as masculinity, there remains a great deal of research 
to be conducted and carried out. The men in my study, 
however, consistently identified the same messages 
guiding the behaviors of college men: repress weakness, 
handle the hard times alone, and know that a person’s 
masculinity is always fair game for scrutiny.

As we work with men in the higher education 
arena, it is unbelievably important to begin broadening 
the perception of what constitutes “a man.” This begins, I 
believe, with identifying our own assumptions and bias-
es, researching through them, and broadening our own 
definitions. After this, we can begin our work educating 
undergraduate men to see masculinity more broadly. 
We can also affirm the identities of non-hegemonic 
undergraduate men simply by refusing to scrutinize and 
choosing to embrace each man’s unique identity.

Research consistently shows that men, due in part 

to the privilege given to males in society, have little to no 
awareness of the actual impact hegemonic masculinity 
has on their behaviors and perceptions. When prompted 
to discuss masculinity, however, men are able to decon-
struct the messages hanging over their heads, freeing 
them to negotiate their own definitions of masculinity. 
As student affairs practitioners, we can help them begin 
the process by encouraging the conversation, raising the 
question, and facilitating the process.

Hegemonic masculinity is a pervasive force, how-
ever, and the voices of the men in my study agreed that 
the majority of criticism and pressure came from their 
male peers. As such, if the goal is to create an authen-
tically safe space for men to explore their masculinity, 
we must begin empowering college men to support and 
accept one another through this process. Perhaps this 
can be accomplished through a training seminar, simi-
lar to the “Safe Zone” trainings we utilize to equip and 
empower allies to the LGBTQAA community, in which 
college men are granted the resources and skills they 
need to engage in this process together. 

Perhaps through processes like these, we can begin 
pulling threads from the barriers standing between men 
and the helpful resources they sometimes need to thrive. 
The higher education arena is characterized often as a 
world promoting new understanding, new freedoms, 
and new opportunities to be. If this is to be true for men, 
men of all backgrounds and identities and expressions 
and spirits, then we must focus on making the college 
space safe for men to be authentically themselves.
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your students’ housing experience
Since 1989, Bedoft.com has been providing easy-to-use, affordable solutions for residence hall space 

issues. Today, we continue to provide custom solutions that are affordable and convenient, while helping 
improve the quality of life and comfort for students at more than 70 colleges and universities nationwide. 

Our experienced, professional team is second to none and is 100% committed to ensuring that each 
student and parent is valued and treated with a high level of respect and courtesy. We take great 

pride in serving both college students and the higher-education housing community. We have developed 
long-lasting relationships with our current partner schools, including many schools in the 

GLACUHO region, and have created programs that benefit all parties.

We deal with many different vendors for various 
products throughout our residence hall system and 
there truly is no one easier to work with than 
the folks at Bedloft.com. They very much 
understand our business and our students and 
they do whatever it takes to make sure we are 
satisfied customers.  

“
”

The Loft
Management 

ExpertsTM

P: 217.351.5502     W: www.bedloft.com     E: service@bedloft.com

elevate

  John Biernbaum, 
  Associate Vice-President of Student Services
   Western Illinois University

Contact us today to find out how 
Bedloft.com can serve your school.
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“What is the difference between supervising and advis-
ing?” 

This common interview question floats around fre-
quently as professionals navigate job searches this time 
of year. The answer provides a glimpse into the ideology 
of how professionals work with teams and accomplish 
tasks. For both new and experienced individuals in 
our field, the differences between advising, managing, 
supervising, and mentoring can often be blurred. To 
help highlight the nuances and break down differences, 
a fantastic resource is Dr. Monica Marcelis Fochtman’s 
article found within a 2006 issue of Campus Activities 
Programming. 

In “Managing, Supervising, Advising, and Mentoring: 
Each Requires a Unique Hat for the Professional” Dr. 
Fochtman compares these four functions to the notion 
of “wearing many hats.” The full article can be found in 
the March 2006 issue and should certainly be added to 
the reading list.

Advising 
Advise (v) – offer advice, to counsel; recommend, sug-
gest, inform, notify

With a great need to be functional and versatile, 
Dr. Fochtman brings to life the hard hat for advisors. In 
an advising role, professionals are called upon to build 
relationship with students in different ways than su-

pervising, mentoring, or managing. Advisors are often 
placed in the role of advisor as a function of their jobs 
and the process of building rapport and constructing 
relationships calls to mind a bright yellow hard hat. Pro-
tective headgear is valuable for moments where advisors 
need to be the support for their student leaders when an 
initiative does not go as planned or when acting as the 
link between administration and students. The hard hat 
also comes in handy through long hours of late night 
and weekend programming were issues may arise. With 
advising often being a “learn on the job” skill, the hard 
hat is a great accessory for a busy advisor wardrobe.  

Managing
Manage (v) – to direct the affairs or interests of; direct or 
conduct business affairs

Dr. Fochtman points out the need for more recog-
nition of managers in students affairs and the fact man-
agement is often a misunderstood aspect of our field. 
Choosing the clown hat as an appropriate fit for manag-
ers, the article highlights manager’s vital role in the pro-
gression of a department. Managers are often juggling 
tasks and adjusting priorities to meet the needs of an 
entire operation, all while seeking input and balancing 
expectations. The clown hat is a great way to character-
ize the difficult aspect of management in student affairs. 
Managers are often looking at the larger picture, the 
entire show, rather than just one act in the circus. 

Advising, Supervising, Managing, Mentoring

BY JUST IN SCHUCH |  SOUTHERN ILL INOIS UNIVERSITY -  CARBONDALE 

BROUGHT TO YOU BY THE PROFESSIONAL FOUNDATIONS COMMITTEE 
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Mentoring
Mentor (v) - A wise and trusted counselor or teacher

By utilizing Albus Dumbledore from the popular 
Harry Potter series, Dr. Fochtman notes a wizard hat as a 
great topper in regards to mentoring. Mentors guide and 
provide direction to their mentees. Like a wise wizard 
imparting valuable wisdom, mentors play an import-
ant role in our lives. With no set prescription for what 
a mentorship must look like, mentors and mentees are 
able to create a relationship which can often be mutually 
beneficial and changes over time. Mentors are often an 
encouraging voice and open ear for mentees, while still 
providing what can sometimes be magical insight and 
advice. 

Supervising 
Supervise (v) - to have the charge and direction of 

Supervising gets both the captain’s and the first 
mate’s hat according to Dr. Fochtman. One notable as-
pect of a supervisory relationship is the level of account-
ability existing between supervisor and supervisee. A 
supervisor is responsibility for the actions, accomplish-
ments, mishaps, and direction of supervisees. Much like 
the captain of a ship charting the course and ensuring 
the crew is successful; a supervisor is responsibility for 
their staff. Dr. Fochtman also underscores the impor-
tance of evaluation in a supervisory role. Supervisors 
should provide feedback both formally and informally 

for their team and continually working to improve the 
skillset of supervisees. The first mate hat worn by the 
supervisee is a vital role for the supervisor as well. Both 
need to work together to ensure the voyage is great for 
all involved. 

Dr. Fochtman’s article is a valuable resource for 
anyone exploring the relationships between these 
roles in our profession. Often times, we find ourselves 
wearing more than one hat at any given time. Hats are 
interchangeable given the situation and often needed 
to ensure productivity. With a great deal of additional 
insight and information to keep in mind on these dy-
namic roles, Dr. Fochtman’s views of our many hats can 
be helpful for experienced professionals and those just 
starting to expand the number of hats in their wardrobe. 
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In higher education today, first-year experience 
programs and initiatives have become almost 
universally present on college campuses.  These 

widespread efforts include, but are not limited to new 
student orientation programs, first-year seminars, 
service-learning initiatives, and living-learning com-
munities.  While institutions continue to identify and 
develop best practices within the first-year experience, 
an increasing amount of focus has started to shift to-
ward assessing and supporting the needs of students in 
their second year of college (Schaller, 2010).  Deemed 
by many as the “forgotten children” of higher education, 
second-year students experience a unique set of chal-
lenges in their social and academic integration, includ-
ing “issues such as major selection, academic self-ef-
ficacy, career development, connections with faculty, 
motivation, and financial viability” (Schaller, 2010, p.  
17).  To varying degrees, these academic and social is-
sues have been tied to academic disengagement, dissat-
isfaction with the collegiate experience, developmental 
confusion (Kennedy & Upcraft, 2010), and decreases 
in retention and persistence rates with second-year 
students (Schaller, 2010).  As institutions are becoming 
steadily more aware of the specific needs and struggles 
of this student population, there has been an increase 
nationwide in the number of second-year experience 
programs and initiatives developed to intentionally sup-
port these students.

Focusing on the theme of exploring and identi-

fying new trends, we interviewed three schools in the 
GLACUHO region to discuss their current institution-
al efforts around the second-year experience.  In this 
article, we will provide a snapshot of the second-year 
experience programs and initiatives at Case Western Re-
serve University, Miami University (OH), and Northern 
Illinois University.  

Case Western Reserve University
Located in Cleveland, OH, Case Western Reserve 

University is a private, Research I-Extensive institution 
of approximately 4,600 undergraduate students.  The 
Second-Year Experience program at Case Western 
Reserve University is based out of the Office of Hous-
ing and Residence Life and is coordinated by a staff of 

Springing Into Year Two: Programs and 
Initiatives to Intentionally Support Second-Year 
Students
BY LUKE AHRENS |  CASE WESTERN RESERVE UNIVERSITY

    EVITA EMANUEL-PARKS  |  BOWLING GREEN STATE UNIVERSITY

    MICHELLE SAILOR  |  NORTHERN ILL INOIS UNIVERSITY
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four full-time professionals, three graduate students, 
and thirty-three undergraduate students.  The build-
ing blocks of this program started between 2003 and 
2005, when Case Western Reserve University shifted to 
a utilizing a transitional housing model.  In this tran-
sitional model, undergraduate residential students are 
exclusively clustered in first-year, second-year, or up-
per-class residential complexes.  This structural shift in 
the assignments structure has allowed the department to 
intentionally develop programs in each area that support 
the needs of that population of students.

Within the Second-Year Experience at Case West-
ern Reserve University, there is a three-pronged resi-
dence education model focused on developing com-
munity, responding to trends, and actively engaging 
residents in the SYE themes of Explore, Engage, and 
Envision.  To better accommodate this programmatic 
structure, the Residence Life staff have shifted away 
from a traditional programming model in favor of the 
SYE Community Development Plan (CDP).  With the 
SYE CDP, it is the responsibility of each RA and their 
supervisor to think critically about the specific needs 
of their residents and actively develop and implement 
intentional active and passive “efforts” to bring about 
the best possible outcome.  This shift in programmatic 
structure has allowed the RAs to be both innovative and 
efficient in the efforts on their floor, as they are continu-
ally developing and implementing strategies to support 
their residents.  In addition to these small-scale efforts, 
the Second-Year Experience team works collaborative 
to host several traditional events, which include the SYE 
Fall Tailgate, Taste of the World, and the Second-Year 
Celebration.  These traditional events are designed build 
pride and connections within the Second-Year cohort 
and develop a broader net of social support for these 
residents.  In the fall, the Second-Year Experience staff 
also partners with Student Activities and Leadership to 
host the annual Second-Year Institute, which is designed 
to help students reflect on their past, present, and future 
in regards to the personal, professional, and academic 
pieces of their lives.

  As is the case with most successful campus ini-
tiatives, developing and sustaining meaningful campus 
partnerships is a critical component of the Second-Year 
Experience at Case Western Reserve University.  One 
example of this collaboration is the Second-Year Ad-
visory Council, which is comprised of colleagues from 
Academic Affairs, Career Services, International Affairs, 
Student Activities and Leadership, and Civic Engage-
ment and Learning.  The Second-Year Advisory Council 

meets twice a month to discuss current and upcoming 
trends with second-year students on campus, upcoming 
programs and events relevant to this population, and 
potential collaborative efforts that could be developed or 
enhanced.  The development of this group has ultimate-
ly helped break down departmental barriers and better 
support the second-year students due to the increased 
awareness of trends and initiatives.  Moving forward, the 
Second-Year Experience staff will continue to build on 
these existing partnerships and will also be looking to 
bring other relevant partners into the discussion about 
how to support second-year students at Case Western 
Reserve University.
Miami University (Oxford, OH)

Located in Oxford, Ohio Miami University is a 
coeducational public research institution with approxi-
mately 14,872 undergraduate students.  The second-year 
experience efforts at Miami University began to pick up 
steam in 2008 after the university instituted a two year 
live on requirement.  With the inclusion of intentional 
co-curricular programming, this live on requirement 
was found to be important after looking at relevant 
research that showed that second-year students’ success 
was directly related to students’ commitment to their 
major, meaningful relationships built with faculty, social 
integration, and skills in decision making and reflective 
processing.  Due to the identified needs of the students 
at Miami University and following the research, the uni-
versity created four areas of focus for their second-year 
experience: Commitment to Major, Career Exploration, 
Civic Engagement and Service, and Transition to Oxford 
Community.  In addition to the residential requirement 
and residential programs for second-year students, there 
is an Office of Second Year Programs, which is based 
out of the Office of Student Affairs.  This office works 
in collaboration with several offices on campus to make 
develop, implement, and evaluate initiatives for sec-
ond-year students.

Miami University has designed three courses for 
their second-year students the first course takes a look 
at career development and is a partnership with career 
services.  The second course is designed for transfer 
students to aid in their transition into the university and 
is run in collaboration with the Office of New Student 
Programs.  The third course, run in partnership with the 
Farmer School of Business, is designed to help undecid-
ed business majors find an applicable course of study 
within the business school.  In addition to Miami Uni-
versity’s specific courses for second-year students, they 
have faculty members who are dedicated to creating pro-
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posals and initiatives that will positively impact students 
in their second year.

Miami University’s Office of Residence Life pro-
vides students with the option to organize their own 
learning communities for their second year in on-cam-
pus housing.  They can either choose to partner with 
other offices on campus to create these learning com-
munities, or can branch out and create an individualized 
proposal, which they submit to the Office of Second 
Year Programs.  By allowing students to have a hand 
in the development of the programs, these options are 
designed to help second-year students have a deeper 
investment in their residential communities.  Outside 
of the residence halls, there are many opportunities for 
second-year students to become invested in their under-
graduate experience.  One example is the Second Year 
Retreat, which provides an opportunity for students 
to get away from campus and have cultural experience 
together in locations such as Atlanta and Washington, 
DC, where they visited Howard University.  Another 
program is the Mystery Bus Tour, where students take 
part in a trip to an undisclosed location, with the intent 
of giving students new experiences and to help cultivate 
a well-rounded student experience.   Miami Univer-
sity also takes time to invest in second-year students’ 
academic success through the Second Year Interven-
tion program, which works with students who did not 
perform well during the second semester in their first 
year of college.  These students are required to work with 
an academic coach on a weekly basis, and/or register 
for a course called Study Strategies for College Success.  
Working through a lens of collaboration and intention-
ality, Miami University is constantly working to assess 
the needs of the student and enhance the programs they 
currently have, as well as develop new initiatives for 
their second-year students.

Northern Illinois University

Northern Illinois University, located in DeKalb, IL, 
is a public Research I-Extensive institution with approx-
imately 15,814 undergraduate students.  The Sophomore 
Year Experience Initiative was piloted in 2011 through 
Housing & Dining and Orientation & First-Year Expe-
rience.  The committee, composed of professional staff, 
faculty, and graduate students, met every three weeks.  
Based on research and benchmarking, they developed 
a four-fold focus involving major selection and confir-
mation, residential living, involvement and engagement 
through student activities and organizations, and career 
development.  Initially, they started off with four recom-
mendations for the program, including a Y2@NIU back-
to-school activity, a sophomore service event, a “half-
way there” event at the end of the year, and supporting 
existing events such as the Study Abroad, Exploring 
Majors, Internship, and Career Fairs.  The committee 
hoped that this initiative would increase second-year 
student learning, engagement, retention, and persistence 
to graduation.  In April 2013, Orientation & First-Year 
Experience was reorganized and changed into First- and 
Second-Year Experience and began reporting to Aca-
demic Affairs.  This office took over the work that the 
Sophomore Year Experience Initiative had started.  A 
committee through Housing & Dining was also created 
to focus mainly on second-year students in the residence 
halls and work closely with First- and Second-Year Ex-
perience.

  The Second-Year Experience, in conjunction 
with the Housing & Dining Y2@NIU initiative, focuses 
on connecting second-year students to faculty, staff, and 
resources in meaningful ways, building class communi-
ty in and out of the classroom, defining academic and 
co-curricular goals for the NIU experience, educating 
faculty, staff, and families about the challenges and 
opportunities in the second year, and examining institu-
tional policies and practices from a second-year per-
spective.  To achieve these goals, Y2@NIU has broken 
them down into four areas: faculty connection, major 
selection, leadership and service, and career explora-
tion.  The key initiatives are then focused around these 
four areas, in addition to the learning outcomes within 
the Housing & Dining Residential Curriculum.  These 
initiatives comprise of the four original recommenda-
tions, Y2@NIU Kick-Off, which provides resources and 
opportunities to students during Welcome Week; Soph-
omore Days of Service; a Half-Way There Event cele-
brating the successful completion of their second year at 
NIU; and supporting existing events on campus.  How-
ever, other events have been added since, such as the 
Sophomore Leadership Retreat to help build relation-
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When looking to issues of faith and 
spirituality for college students in the 
United States, there is a lot of focus on 

differences between religions and traditions.  However, 
one group is often overlooked in these developmental 
conversations: atheists, agnostics, freethinkers, non-be-
lievers, and others who do not identify with belief or 
religious tradition.  This can lead to feelings of isolation, 
misunderstanding, and fear.  Moreover, these students 
often are dealing with issues related to atheophobia: the 
fear of atheists (Nash, 2003).  As student affairs educa-

tors and social justice advocates, how can we best under-
stand and support students who are struggling with the 
ideas of lack of faith?  How can we help to develop these 
students?

In an effort to better understand the issues of the 
secular student, I reached out to the Ferris State Uni-
versity Secular Student Alliance (SSA), giving them 
the opportunity to explain their values, concerns, and 
what they would want to feel supported and valued as 
member of the campus community.  They explained that 
the SSA was one of the first safe places which they have 

Understanding Atheist,  Agnostic,  and Secular 
Students:  A Case Study
BY ZAC BIRCH  |  FERRIS STATE UNIVERSITY

ships and their social network at NIU and reflect upon 
their life journey, among other objectives, Financial Aid, 
Scholarship, and Student Employment Resource nights, 
a Sophomore Game Night, and other volunteer oppor-
tunities.  Though the key initiatives stay the same from 
year to year, the smaller events are constantly changing 
to fit the needs of NIU’s sophomore students.  Some 
initiatives in the works for the future are a larger social 
media presence including an SYE specific webpage, an 
etiquette dinner with a focus on networking, a study 
abroad information night, and greater faculty interac-
tions.

While each of the aforementioned second-year 
experience programs are unique in their design and 
implementation, they are similar in their dedication 
to intentionally supporting the specific needs of sec-
ond-year students at their institutions.  As we get ready 
to close out the 2013-2014 academic year and spring 
forward into the new season, it is our hope that this 
article will serve as a spark for colleagues in our region 

to take a deeper look at the needs of their second-year 
students, as well as the current and future efforts they 
can potentially implement to support this unique stu-
dent population.
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ence (pp.  13-29).  San Francisco, CA: Jossey-Bass. 
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discovered in which they can discuss issues of non-
faith. The group attempts to create a comfortable place 
for anyone who is questioning his/her faith without the 
fear of being persecuted or unfairly labeled.  This is a 
common feeling amongst secular students throughout 
the country (Goodman, 2006).  Atheists, agnostics, and 
other non-believers are often viewed by others of faith as 
“inherently bad or evil, have (sic) no morals, values, or 
ethics, and [they] do not get treated the same as others,” 
an SSA member explained.  The students feel that dis-
crimination is often the biggest issue that non-believers 
experience.

This discrimination can be both covert and overt, 
and students said they have seen this throughout the 
campus.  Examples included stories of other students 
ignoring SSA’s tabling efforts, students taking the SSA 
promotional materials and throwing them back at the 
member condemning them to hell, and being left out 
(intentionally or unintentionally) of classroom discus-
sions on religion and First Amendment rights.  The 
SSA students explained that it is difficult to be accept-
ed because “there are so many strong religious-based 
groups on campus.”  SSA does not have a problem with 
the religious groups—but feel some individuals who are 
a part of them have a “superiority” about them and want 
to force their beliefs on others.

SSA at Ferris State University has been in exis-
tence for just under two years.  However, their national 
organization, the Secular Student Alliance, was formed 
in 2000 at the University of Minnesota in an effort to 
“[build] bridges among the secular community and 
reached new heights in the promotion of science, reason 
and free inquiry.” (Secular Student Alliance, 2005).  With 
this mission in mind, the SSA at Ferris State Universi-
ty seeks to educate the campus that non-believers are 
humans as well.  One student explained, “Just because I 
don’t believe what you believe doesn’t mean that I want 
to convert you, so don’t try to convert me.”  The SSA 
looks to bring their spiritual voice to the universal dis-
cussion on the big questions of existence and purpose.

So, what can campus housing administrators do 
to assist with the understanding of atheist, agnostic, 
and secular students?  The SSA feels that Housing and 
Residence Life tends to be one of the larger supporters 
of understanding and inclusion.  This is achieved by the 
professionals who are willing to engage with them in 
discussions without prejudice, the trained student staff 
that are able to put their personal biases aside to sup-
port them as people, and the fact that most staff have a 
Safe Zone sticker outside their room or office.  “With 
the RAs having the Safe Zone sticker, I feel that I will be 
listened to and supported, regardless of what I want to 
talk about,” one SSA student explained. “I feel safe and 
comfortable with that in my hall.”

In an effort to push for more understanding from 
the residents, SSA suggested looking into creating more 
opportunities to have purposeful discussion on spiritual 
issues in the residence halls.  This will aid in creating 
more tolerance and acceptance of various worldviews.  It 
also may be of use for the staff to go through some ad-
ditional training with respect to religious/non-religious 
issues, especially to aid in students who are exploring 
and coming to terms with their spiritual identity.
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On January 1st, I started training for a half-marathon and included this as one of my goals for the year. 
The first couple of months on the treadmill were bearable, but by the beginning of March I was ready 
to hit the actual pavement. It had been a long winter, and it appeared the snow was finally melted for 

the season (no such luck). After an attempt at a long distance run outside, I was ready to give up completely with 
this goal. The entire run I was only thinking about how many more miles I had to go, how long it would take me, 
how fast my pace was or was not. It was horrible, and I quit halfway through.

Later that day, I took a look at #safit on Twitter, the Student Affairs Runners group on Facebook, as well as 
talked to some colleagues training for similar races. This was the point where I realized my mentality was all wrong. 
Running, or any fitness activity really, should not be about the miles left or how I am clearly not going to finish this 
run because my pace is way too fast. No, it should be about trusting that your legs will keep you moving, and that 
you have prepared for this moment. The mentality of how much longer is this going to take me or thinking about 
everything else that needs to be done will not lead to any sort of success.

This really boils down to being present in the activity. The ability to relax the body, know that your legs can 
take you far, and being able to notice your surroundings is something we should not take for granted. As I reflected 
on this more, the concept of “being present” is integral to the livelihood of what we do in student affairs. 

If we think about fitness in terms of physical, mental, and spiritual, this idea makes complete sense. With all 
of the discussion around self-care for student affairs professionals, coupled with the increasing attention to physical 
well-being, the ability to stop and be present in the moment is more important than ever. We cannot be the best for 
our students if we are not present in the moment, whether it is during a conversation with them or a run that we are 
taking for our own well-being. We owe it to ourselves, our colleagues, and our students. 

Long story short: Get out there, be active, and enjoy the sights and sounds of spring. Whether you are running, 
biking, hitting up a new CrossFit gym, or walking across campus, recognize the moment around you. You might 
just be better for it.
Need inspiration to get started or have thoughts about this crazy concept? Check out the #safit hashtag on Twitter 
and the GLACUHO Health and Wellness committee blog at http://www.glacuho.org/hwblog. 

#SAFit 
BY L ISA MENDENHALL |  THE OHIO STATE UNIVERSITY

BROUGHT TO YOU BY THE COMMUNICATIONS COMMITTEE & MARKETING COMMITTEE

Can spirituality and worldview development 
be incorporated into supervision in both 
public and private institutions?  Spirituality 

does not mean simply religion, nor does it include one 
type of belief.  In exploring definitions of spirituality, 
it is clear that there is no definitive widely-accepted 
definition, and even non-belief can be categorized as 
spirituality.  Encompassing the multiplicity of compo-
nents within this definition, we have chosen to use both 

the term spirituality as well as worldview to best capture 
how what we believe to be true about the world and 
our values influences the ways we make meaning from 
experiences.

Though spirituality and any values-driven topic 
tends to be sensitive, they are things that are pervasive 
within our work environment, and consequently things 
that we believe should be explored to better inform our 
practice.  Through the following suggestions and re-

Spirituality,  Worldview, and Supervision: A Call 
to Question
BY KARL TURNLUND |  MIAMI UNIVERSITY 

    EMILY DAVIS |  GRAND VALLEY STATE UNIVERSITY
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flections, we hope to explore the role and significance 
spirituality and worldviews can play in our practice and 
have a positive impact on all involved.

First, as with many practices in our profession, we 
begin with the self.  We as student affairs practitioners 
need to understand our own beliefs, values, and opin-
ions as well as their origins.  When was the last time you 
paused to ask yourself what matters most to you in the 
world?  What is at your fundamental core?  As we dissect 
our own worldviews or spiritual understandings of how 
we experience the world around us, we can then begin 
to have exploratory conversations with those around us, 
especially our supervisors and supervisees; we can begin 
to understand spiritual and worldview developmental 
processes and aid those around us.

As graduate students, we have had the privilege 
of significant time and purpose to explore our ways of 
making meaning, our developmental stories, and how 
the values we hold influence our work as practitioners.  
No matter what level of professional you are, we want 
to encourage you to carve out some time to interrogate 
your beliefs and values and identify ways in which those 
values inform your everyday interactions and work.  
How does what you hold to be true about the world in-
fluence how you approach supervision or collaboration?

Perhaps the most integral question here is how 
your understanding of your values influence how you 
perceive the values of the students with whom you work. 
As student affairs professionals, much of our daily work 
focuses on developing students in some way.  Often we 
focus on developing academic, emotional, or mental 
well-being; however, in recognizing that everyone holds 
beliefs about the world, it is important not to forget to 
also focus on assisting students in coming to better un-
derstand their own fundamental values and what mat-
ters most to them.  

These values and important matters can be broken 
down and explored through applying them to everyday 
actions.  For example, in asking a staff simple questions 
such as, “what are you most grateful for today,” or, “what 
about your life and work do you find most fulfilling and 

motivating,” or even “how have you been challenged re-
cently” can open a floodgate of responses; these respons-
es hinge on values and beliefs that, once named, can 
produce enriching developmental conversations with 
momentous, positive consequences.

In thinking about the development of our students 
in this way, it is also important to remember that indi-
viduals are not the only ones with deeply held values.  
The institutions we work for each have their own unique 
view of the world, and our values can be connected to 
the values of our institutions.  In relation to supervision, 
it can be extremely developmental to have conversa-
tions about how one’s personal values and beliefs can be 
connected to the values of the institution.  Though some 
people do not always make the connection between 
personal spiritual beliefs or worldviews and institu-
tion values, the two can be connected and even shared.  
When was the last time you examined your institution’s 
values?  Could your work be enriched by examining how 
the values and mission of the institution reflect or differ 
from your own?

Conversations involving these topics require 
vulnerability and authenticity and we recognize that 
perhaps your relationship with your supervisor or su-
pervisee does not include the space to be able to explore 
the items discussed here.  Nonetheless, we encourage all 
student affairs practitioners to reflect on ways they can 
challenge themselves, embrace their beliefs, and take a 
step in exploring how better understanding their values 
and those of others around them can positively impact 
their work.  Not only can this level of discussion enrich 
the supervisory relationship, it spurs multiple com-
ponents of development that serves to benefit us, our 
students, and our campuses.

GLACUHO: BLOGS 
MICRO-AGGRESSIONS AND SOCIAL MEDIA 

click here to read more 
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As I began supervising in my first year as a 
Residence Hall Coordinator I was curious 
about the identities that my underrep-

resented resident assistant’s possessed. Specifically, I 
thought about how, as a supervisor, I could help them 
navigate differently through their identities.  As a previ-
ous Latino undergraduate resident assistant, I acknowl-
edge the importance of how a supervisor can assist with 
identity development. Furthermore, I understood that 
if I was going to be a quality supervisor, I would need to 
foster intentional and meaningful relationships with my 
underrepresented students. Such developmental com-
mitment with my Resident Assistant’s has aided in their 
personal and professional development. In addition, as 
every Resident Assistant is diverse, it has been a unique 
professional opportunity to help them navigate their RA 
role and support their identity development. 

Currently, I have had unique opportunity to advise 
and supervise first generation Latino, African- Ameri-
can, Asian, and Jewish self-indentifying Resident Assis-
tant’s.  In my experience, I have learned that my Resident 
Assistant’s have a wide spectrum of identities: 
1. Race 
2. Sex 
3. Religion 
4. Sexual Orientation 
5. Social Class. 

The vibrant construction and maintenance of the 
aforementioned identities are influence by a changing 
environment. In addition, whichever relative salient 
identity is strong at one immediate time, can be inter-
sected by another salient identity. More importantly, I 
recognized that each dimension of their identity can-
not be fully understood by itself, it can be understood 
simply in relation to other aspects of their dimensions. 
Often times, I found myself in one on one meetings 
understanding that family, personal, and contemporary 
experiences influences evolving identities of student staff 
members. Moreover, once rapport and credibility was 
created with the Resident Assistant’s, conversations with 
staff members naturally occurred. Furthermore, my cu-
riosity to understand their background greatly increased 
as they shared their life story. Also, creating an inclusive 
environment for my staff became a priority. The manner 
that I ensured that inclusivity was practice, was insuring 
that programming initiatives are culturally aware and 
multicultural competent.  

Supervising has be enabled me to better under-
stand on how to motivate and encourage student staff 
members. Additionally, it has enhanced my cultural and 
religious competence about today’s Resident Assistants. 
Conversely, I encourage many of peers to do the follow-
ing, in order to evolve and sustain their relationship with 
their underrepresented Resident Assistant’s: 
1. Don’t be afraid to ask any questions, 

Understanding the multiple identities of under-
represented resident assistants:  A Perspective 
from a First-Time Supervisor
BY JOSE  MARROQUIN |  NATIONAL LOUIS UNIVERSITY
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Social media continues to evolve at a rapid pace 
as audiences, uses, and technology change.  As 
college campus crises garner more attention 

through faster media coverage, expectations of the var-
ious constituents of an institution have grown more de-
manding.  Today, student affairs professionals often find 
themselves responding to a crisis in a counseling role 
or directly working with students and parents (Sandeen 
and Barr, 2007; Mastrodicasa, 2008).  Similar to our stu-
dents today, the various constituents, students, employ-
ees, parents of students, to name a few, want information 
instantly as events are unfolding.  Keeping all members 
of the institution’s community updated through crisis 
communication is necessary (Rollo and Zdziarski, 2007; 
Mastrodicasa, 2008). This is true for different types of 
crises, whether the crisis is an active shooter, or a nat-
ural disaster such as a tornado.  Students, parents, and 
employees alike, are seeking information at a higher rate 
than the media coverage.  Another aspect that is increas-
ing is the media’s use of social media outlets as sources 
for their coverage.

While social media use during a campus crisis may 
help to satisfy the desire to obtain information as events 
are unfolding, there are both challenges and opportu-

nities that institutions must take into account if using 
social media outlets to disseminate information before, 
during, and after a crisis, no matter the crisis.  The re-
mainder of this article outlines fourteen points of infor-
mation regarding social media use relating to a campus 
crisis.

1. There are five key characteristics of social 
media, and they include collectivity, connect-
edness, completeness, clarity, and collaboration 
(Chan).

2. The four main social media functions include 
information dissemination, disaster planning 
and training, collaborative problem solving and 
decision making, and information gathering 
(Chan).

3. An advantage is that social media can aid in the 
rapid dissemination of crisis communications 
(Holmes).

4. Start building a social media presence early.  
The social media pages need to be pages that 
engage audiences so that credibility and legiti-
macy are built early (Emerging Media Research 
Council, 2010).

Social  Media during a Crisis :   Challenges and 
Opportunities
BY MICHAEL STOKES |  UNIVERSITY OF SOUTHERN INDIANA

    JENNY DOUGLAS |  NORTHWESTERN UNIVERSITY

2. Do research and understand the history of the vari-
ous subgroups in the U.S., 

3. Be open to educating yourself and leaving yourself 
vulnerable, 

4. Take time and be intentional with your RA’s (in both 

formal and informal avenues), 
5. Reflect upon your interactions with your underrep-

resented Resident Assistant’s and 
6. Follow-up with your Resident Assistants to better 

define and work through what you reflected upon.
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5. Establish a crisis plan.  Waiting to build tempo-

rary crisis team wastes time because protocol 
and troubleshooting issues could happen be-
fore (Emerging Media Research Council, 2010).

6. Make the messages that are disseminated 
actionable, relevant, and human-centered.  It 
is important not to forget the human aspect of 
the people affected (Emerging Media Research 
Council, 2010).

7. Post information often and remain consistent.  
Continuously provide updates.  If updates are 
not provided, the audience may comment and 
spread false information (Emerging Media 
Research Council, 2010).

8. Engage in communication with the audience.  
Solely broadcasting information may cause 
your audience to feel disconnected, or even an-
gry (Emerging Media Research Council, 2010).

9. Integrate platforms and encourage sharing 
across the platforms.  Promote the other pages 
your institution uses.  For example, some insti-
tutions have created their own emergency no-
tification network page on social media outlets 
(Emerging Media Research Council, 2010).

10. As your institution’s platforms become more 
advanced, focus on the platforms that appeal to 
the target audience (Emerging Media Research 
Council, 2010).

11. One major disadvantage has to do with social 
media as the source of misinformation.  This 
is similar to the concept of crowdsourcing and 
multiple sources providing incorrect informa-
tion (Holmes).

12. Another example of a disadvantage is social 
media as a crisis trigger in the sense that ru-
mors, hacking, or copycat websites can release 
false crises.

13. The role of social media websites in a crisis 
situation continues to evolve, and will continue 
to evolve which will be molded by technology 
developments and the audience developments 

(Mastrodicasa, 2008).
14. On example of a Facebook group begun by a 

University for the purpose of emergency noti-
fication resulted in three thousand followers in 
2007 (Weinmann and Horwath, 2007; Mast-
rodicasa, 2008).

In summation, engage people in social media sites 
early and often, as it needs to be considered as a go-to 
place for relevant and current information.  Social media 
has provided people with the opportunity to comment, 
with information that is true or false, and questions of 
how campuses will monitor their sites during a crisis to 
prevent the spread of false information.  Social media 
can be both a good thing and a negative thing.   In the 
end, attention to the social media outlets will be crucial 
for success, even during and after the crisis.
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LEARNING
FROM OUR
NEIGHBORS
By: Carrington Clodius, Brittany Williams, & Elina Savoie 
Using research from a variety of institutions, we gathered some tips and tricks with Living Learning Community (LLCs) 
models that can apply to any residence hall (or school) to help better facilitate community building and academic success.  

►       $ 

► 1 Know Where to Start  
Go to the research! Research shows that when multiple layers of student support are 
provided, especially within the first year, institutions are more likely to retain students. 
Analyzing best practices will provide a basis to begin these conversations. Furthermore, 
encourage active role-modeling within the community by establishing a mentor-mentee 
relationship. Utilizing students from different class years will provide a greater focus and peer-
to-peer resources for first year students. 

 2 Let the Student Population  
Dictate Their Experience 

If your institution is not ready to jump into an LLC model feet-first, there are other ways to facilitate 
student connections. Consider allowing floors or groups of floors to select an interest area which they all 
feel passionate about and proposing that as their residential theme for the year. Giving students the 
opportunity to build their own community theme will require students to be active participants early on. 
They are then more likely to engage in extra events and professional development opportunities around 
that theme when that initial buy-in has already been established. 

 3 Create a Sense of Investment Despite 
Year-to-Year Dynamic Changes  

Some schools keep specific LLC’s fixed, despite regular changes to the student body. At 
Allegheny College, however, LLCs can change each year leaving students and faculty alike to 
work together to propose new communities for the upcoming year. In this sense, the floors are 
similar to traditional halls because there’s little to no institutional memory due to the continuous 
changes to community. This means RAs, faculty, and students involved have to take the initiative 
to make their floors what they need it to be for the school year. Traditional halls could take on a 
similar style of developing investment by helping students come together with the fact that this 
might be the only time they share this space together and should, thus, make the most of it. 
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 4 
Many schools have developed LLC models in different ways. The common theme 
amongst the schools is that their models did not pop up overnight. These programs took 
years to develop and are still improving. It is alright to assess your initiatives through 
feedback and results, but never lose focus of the bigger picture. Look to assess student 
experience to gain quality feedback for growth and development of the program. 

Have a Realistic Timeline  
to Assess Your Impact 

 5 
During Freshmen Move-In Day, University of New Haven faculty members can be seen 
talking to parents, encouraging students, and helping with the overall move in process. 
This allows to students to meet the kind of professors they will be interacting with during 
their college career. Giving parents the opportunity to chat with their child’s future 
educators can also help ease some of the stress associated with this transition. 

Facilitate Early Faculty–Student 
Interactions 

 6 
Although it is very important to focus on the students, it is also essential to support the 
faculty and staff in this endeavor. At Washington University, each residential college has a 
residential college director, faculty fellow, and student staff. The faculty fellow is a full time 
faculty member that actually lives in the residential area. While developing the residential 
college model, dedicated staff spent time and energy to create desirable living spaces. 
Instead of just finding a placement on campus, they intentionally built spaces that easily 
translated into homes. If you are looking to move toward a stronger bridge for academia and 
on campus living, make the spaces reflect that goal.  

Think About the Faculty  

 7 
College unites students from a variety of backgrounds along one common goal--to graduate from college and pursue their 
careers. At Bowling Green State University, one residential community used this common goal to set a community standard  
 of a 3.0 GPA for the school year. The students fell short by .01 during the fall semester (and in  
 lieu of rounding up), and therefore decided to work more closely together to facilitate further  
 academically rich programming. This has directly resulted in students feeling like they are a  
 part of something greater, and eventually lead them to seek out increased faculty presence in  
 the space for subjects students found most difficult. Traditional halls can develop similar 
 academic goals by working to meet students where they are. This can include encouraging 
 faculty to provide additional tutoring and enrichment opportunities for students in their 
 individual residence hall. 

Collective Academic Responsibility  

$ 8 
The current budget allocations at many schools do function in a traditional programming system. 
If schools allow students to implement new ideas and programs, they must also allocate 
adequate funding. Institutions should be prepared to financially support the growth process of a 
traditional hall community while it transitions into an academically or interest focused 
community. Using the residence halls to reflect campus culture may cost more money upfront 
but could lead to self-sustaining programs and increased community over time. 

Funding--Because Few Things Can 
Happen Without it 

*Special thanks to the following institutions for sharing what makes their institutions successful and unique: Allegheny College,  
Bowling Green State University, University of Colorado Boulder, University of New Haven, Washington University 



38  | Trends Spring 2014

August 1, 1982 — April 9, 2014
Born August 1 1982, Adam Riegle had a future in educa-
tion. Graduate of Danville High School, Monmouth Col-
lege, and Illinois State University, he most recently worked 
at Northern Illinois University as a Residence Hall Director.  
Adam loved working with students and he was viewed as 
a mentor and friend by many.  He had a genuine concern 
of serving students and aiding them in reaching their life 
goals.  He will eternally be a Northern Illinois University 
Huskie. 
He is survived by his wife, Brandie Riegle; parents, the Rev. 
William and Rene Riegle; brothers, Philip Riegle and Ben-
jamin Riegle; maternal grandparents, Phil and Sandy Hoy; 
paternal grandparents, Bill and Joan Riegle; father- and 
mother-in-law, Kim and Patty Miller; brother-in-law, U.S. 
Army Spc. Austin Miller; sister-in-law, Stephanie (Zach) 
Stanley; niece, Laikin Stanley; as well as many aunts, uncles, 
cousins, friends and students.
Memorials in Mr. Riegle’s name may be made to the North-
ern Illinois Food Bank.
Obituary in part by: Courier Press

Adam Kent Riegle
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